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King Edward VI School Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2022 
to 2023 academic year) funding to help improve the attainment of our disadvantaged 
students.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

King Edward VI School  

Number of students in school  1202 

Proportion (%) of pupil premium eligible students 292 (24.3%)  

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

3-year strategy 

2021 – 2023/24 

Date this statement was published December 2022 

Date on which it will be reviewed December 2023 

Statement authorised by D O’Regan 

Pupil premium lead T Grey 

Governor R Cannon 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £260,000 

Recovery premium funding allocation this academic year £17,000 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£32,000 

Total budget for this academic year £309,000 
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Part A: Pupil premium strategy plan 

Statement of intent 

As a mixed comprehensive school, we foster an inclusive culture to promote and sustain ambitious 
outcomes for all of our students, irrespective of their backgrounds or starting points. We recognise the 
broad and variable challenges that our vulnerable students face and seek to support disadvantaged 
learners to reach aspirational goals through effective strategic planning for the Pupil Premium. 
 
Our Pupil Premium strategy centres around the following key aims: 
 

• High-quality adaptive teaching meets the needs of all students in the classroom 

• The latest evidence-informed educational research remains at the heart of developing teacher 
practice (Educational Endowment Foundation, Sutton Trust, Marc Rowland) 

• Progress and attainment gaps between disadvantaged students and their non-disadvantaged 
peers are reduced and removed 

• Our ambition for the improved outcomes for disadvantaged students does not detrimentally 
affect our same ambition for non-disadvantaged students 

• The attendance of disadvantaged students will at least match that of the whole school 

• Specific barriers to success will be identified and effectively removed 

• High-quality CIAEG supports ambitious careers pathways for all students 

• Extra-curricular opportunities and educational visits offer the broadest experiences and 
opportunities for all students 

• Strategy is planned to work alongside additional funding methodologies 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

students. 

Challenge 
number 

Detail of challenge 

1 
Gaps in 

Attendance 

Our attendance data over the last 3 years 
indicates that attendance among disadvantaged 
students averages 5.5% lower than for non-
disadvantaged pupils.  

Our assessments and observations indicate that 
absenteeism is having significant negative 
impact on disadvantaged students’ progress, 
FSM students in particular.  In recent years, this 
gap has widened due to the impacts of COVID-
19 self-isolation guidance. 

Attendance 
% attendance of available sessions for AY 2021-22 

 
PP 

students 
Non-PP 

students 
Gap 

Cohort 2022 83.8% 89.8% 6.0% 

Cohort 2021 86.3% 91.5% 5.2% 

Cohort 2020 88.4% 95.1% 6.7% 

Cohort 2019 91.0% 95.3% 4.3% 

2 
Gaps in 

Reading 

Low levels of literacy and reading 
comprehension on intake from Year 6 impacts 
upon their progress in all subjects’ progress and 
attainment in KS3. This gap remains steady 
during our students’ time at our school.  

The reading prior attainment gap has widened 
over recent years when comparing PP students 
with their peers with an identified gap of 13.6% 
for our recent cohort of students. 

Reading Prior Attainment 
% of students below age related reading level 

 
PP 

students 
Non-PP 

students 
Gap 

Cohort 2022 38.9% 25.3% 13.6% 

Cohort 2021 No data 

Cohort 2020 37.5% 29.3% 8.2% 

Cohort 2019 38.8% 30.9% 7.9% 

3 
Gaps in 

Numeracy 

The maths attainment of disadvantaged students 
is generally lower than that of their peers. 
Teacher diagnostic assessments suggest that 
many students particularly struggle with problem 
solving tasks often linked to literacy (see 
challenge above). Low levels of numeracy on 
intake from Y6 impacts upon progress and 
attainment in KS3. 

Numeracy Attainment 
% of students achieving attainment scores >4 

 
PP 

students 
Non-PP 

students 
Gap 

Cohort 2022 29.8% 38.6% 8.8% 

Cohort 2021 12.5% 31.3% 18.8% 

Cohort 2020 12.0% 33.7% 21.7% 

4 
Gaps in 

attainment 

Our data from primaries, internal assessments, 
observations and discussions with students and 
families suggest that the education and wellbeing 
of many of our disadvantaged students has been 
impacted by school closures to a greater extent 
than for their peers. These findings are backed 
up by several national studies. This has resulted 
in significant knowledge gaps resulting in 
students falling further behind age-related 
expectations. Teachers are not always precisely matching the learning to students’ needs. 
Teacher CPD needs to maintain a focus on adaptive teaching strategies to allow for high-quality 
teaching which precisely meets the needs of students in the classroom, working in parallel to an 
effective and impactful attendance strategy.  

KS4 Attainment 
GCSE average point scores (national data in brackets) 

 
PP 

students 
Non-PP 

students 
Gap 

Cohort 2017 3.6 (3.7) 5.4 (5.2) 1.8 (1.5) 

Cohort 2016 3.9 (4.2) 5.3 (5.5) 1.4 (1.3) 

Cohort 2015 4.6 (4.2) 5.3 (5.4) 0.7 (1.2) 

Cohort 2014 3.1 (3.6) 5.2 (5.0) 2.1 (2.1) 

5 
Social and 
Emotional 

Issues 

Our assessments (including wellbeing surveys), observations and discussions with students and 
families have identified social and emotional issues for many students, including anxiety, 
depression (diagnosed by medical professionals) and low self-esteem. This is partly driven by 
concern about catching up lost learning and exams/future prospects, and the lack of enrichment 
opportunities due to the pandemic. These challenges particularly affect disadvantaged students, 
including their attainment.  During the pandemic, referrals for support (including safeguarding 
referrals) markedly increased to over 100 students (26 of whom were disadvantaged) required 
additional professional support with social and emotional needs. 

6 
Metacognition 

Our observations suggest many lower attaining disadvantaged students lack resilience but also 
metacognitive/self-regulation strategies when faced with challenging tasks. This notably impacts 
their engagement and behaviour in lessons and the quality of their written work.  
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Intended outcomes  

Whilst the strategy plan is set out over a 3-year period (2021-24), measurable outcomes through this period 

are identified below to support improved outcomes for disadvantaged students, whilst sustaining high 

expectations for all students. 

Intended outcome Success criteria 

Reduce the attainment gap 
between non-disadvantaged 
students and disadvantaged 
students eligible in Key Stage 
4 across the curriculum over 
the next 3 years. 
 

By the end of our current plan in 2023/24, disadvantaged students in KS4 achieve 
better attainment outcomes: 

• Attainment 8 of 4.8 

• Attainment gap of <0.5 compared with non-PP students 

• 68% of PP students get a 4+ in English & Maths 

• 4+ E/M gap reduced to 13% compared with non-PP students 

 
 

KS4 Attainment 
GCSE average point scores (2022 actual) 

% 4+ GCSE English & Maths 
GCSE predictions (2022 actual) 

 
PP 

students 
Non-PP 

students 
Gap 

 

PP 
students 

Non-PP 
students 

Gap 

2024 4.8 5.3 0.5 2024 68% 81% 13% 

2023 4.3 5.2 0.9 2023 61% 80% 19% 

2022 3.6 5.4 1.8 2022 52% 84% 32% 

Disadvantaged students 
achieve good progress across 
the curriculum because of 
improved literacy skills: 
reading, writing, vocabulary, 
and oracy. 

• Reading comprehension tests provided through STARS, demonstrate improved 
comprehension skills among disadvantaged students and a reduced reading gap 
(<3%) between the scores of disadvantaged students and their peers. 

• Teachers should also have recognised this improvement through the improved 
quality or written work in books. Key Stage 3 progress data will show disadvan-
taged students closing the gap with non-disadvantaged peers (averaging ‘B – 
Good’ for progress) and both groups making good progress compared to similar 
schools nationally. 

• Evidence in books and assessments show that poor literacy is no longer a barrier 
to good progress. 

Improved metacognitive and 
self-regulatory skills among 
disadvantaged students 
across all subjects. 

Whole school monitoring shows disadvantaged students are resilient and conse-
quently able to monitor and regulate their own learning. Our proportion of disadvan-
taged students receiving sanctions should be proportionate to the percentage of 
these students within our school population.  
This finding is evident in the quality of written work and in achievement and pro-
gress, measured with internal reporting, specifically: 

• Attitude to Learning averages as ‘2 – consistent’ for disadvantaged students 

• Proportion of external exclusions for disadvantaged students 

• Proportion of internal exclusions for disadvantaged students  

• Proportion of detentions for disadvantaged students 

 
 
 

School sanctions 
Proportion of disadvantaged students receiving high level sanctions (2021-2 actual) 
 External exclusions Internal exclusions Detentions 

2023-24 30% 30% 30% 

2022-23 44% 42% 38% 

2021-22 58% 54% 47% 
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Intended outcome Success criteria 

Improved attendance for all 
students and a significant 
reduction in persistent 
absence. 

Improved attendance demonstrated by: 

• Overall attendance for all students at >95% 

• Disadvantaged attendance >92% 

• Attendance gap between disadvantaged and non-disadvantaged students to <3% 

• Persistent absence significantly reduces year on year over 3 years from 61% (of 
students who met threshold) to 6% (of students who met threshold) 

 
  Attendance 

Whole school attendance (*COVID impacted) 

 
PP 

students 
Non-PP 

students 
Gap 

2023-24 92.0% 95.0% 3.0% 

2022-23 89.0% 93.0% 4.0% 

2021-22* 83.8% 89.8% 6.0% 

2020-21* 85.7% 90.9% 5.2% 

Improved attendance and 
engagement in extra-curricular 
activities.  
 

• The number of disadvantaged students attending extra-curricular activities is 
proportionate to the percentage of disadvantaged students in the school: 24.3% 

• Increased numbers of disadvantaged students (according to the above measure) 
achieving success in accredited programmes e.g DofE, Artsbox 
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Activity in this academic year 

Details on how the school will utilise Pupil Premium spending this academic year to address 

identified challenges are outlined below. Identified activities and spending link to published 

EEF guidance and findings in the Sutton Report. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continuing Professional De-
velopment (CPD) via PD 
days and twilights/coaching 
to develop metacognitive 
and self-regulation & resili-
ence skills in all students. 
This will involve ongoing 
teacher training and support 
and release time. We will 
fund professional develop-
ment and instructional 
coaching focussed on each 
teacher’s subject area. 

Teaching metacognitive strategies to students helps them to 
become more independent learners. There is particularly strong 
evidence that it can have a positive impact on maths attainment:  

• Metacognition and Self-Regulation | EEF 

The EEF guidance report suggests a focus on the mechanisms 
of effective professional development, framed around four key 
areas: 
- Building knowledge 
- Motivating teachers 
- Developing teacher techniques 
- Embedding practice 

2,3,4,5 

Whole school literacy 
strategy to improve 
reading, writing and oracy, 
led by seconded AHT for 
teaching and learning  

 

Senior Leader appointed to lead on whole school Literacy 
targets/strategy.  Supporting teachers to acquire disciplinary 
literacy is key for students as they learn new, more complex 
concepts in each subject: 

• Improving Literacy in Secondary Schools | EEF 

Reading comprehension, vocabulary and other literacy skills are 
heavily linked with attainment in maths and English: 

• Closing the word gap | Oxford Language Report 

Ranked in the top three in the EEF Teacher Toolkit are reading 
comprehension strategies and oracy language interventions.  

• Oral language interventions | EEF 

Disadvantaged students with poor literacy skills struggle with 
problem solving questions in Maths.  We need to improve 
reading comprehension, vocabulary and other literacy skills as 
they are heavily linked with attainment in Mathematics and 
English.  

2,3,4,5 

Maximise opportunities for 
home learning to enable all 
students to develop 
mastery in learning, 
particularly in English and 
Mathematics 

Mastery learning is an important feature of the EEF research 
recommendations: 

• Mastery learning | EEF 

The NCETM (National Centre for Excellence of Teaching 
Mathematics) encourages mastery to enable students to acquire 
a deep, long-term, secure and adaptable understanding of the 
subject: 

• Mastery explained | NCETM 

2,3,4,5 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://www.suttontrust.com/our-research/pupil-premium-2021/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/
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Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  

Budgeted cost: £134,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Academic Intervention 
Teacher/s (Maths & 
English) providing a blend 
of tuition, mentoring and 
school-led tutoring for 
students whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the students who receive 
tutoring will be 
disadvantaged, including 
HPA students 

Using Recovery Funding from April 2022:  Appointment of an 
academic intervention teacher who will be responsible for small 
cohorts of poor attenders, poor attainers, with significant gaps in 
knowledge and skills in English and low levels of literacy. 
Targeted tuition, with carefully planned interventions, through 
regular meetings with teachers and leaders. 

Tutor/s provided to reduce gaps in knowledge and skills for maths 
and numeracy through targeted tuition & carefully planned 
interventions designed via regular meetings with teachers. 

• One to one tuition | EEF 

• Small group tuition | EEF 

Mastery learning is an important feature of the EEF research 
recommendations: 

• Mastery learning | EEF 

• Guidance for Maths Teachers KS2/3 | EEF  

Metacognition & self-regulation: 

• Metacognition and Self-Regulation | EEF 

Pre-teaching enables a deep understanding of the topic/subject 
and enhances language and understanding: 

• Association of Teachers of Mathematics 

Explicit teaching of tier 2 and 3 vocabulary across the school   

• Tackling Educational Disadvantage | Durrington Research 
School 

Ranked in the top three in the EEF Teacher Toolkit are reading 
comprehension strategies and oracy language interventions.  

• Reading and comprehension strategies | EEF 

• Oral language interventions | EEF 
 

2,3,4,5 

Provision for internal 
bespoke and impactful 
intervention to address 
key identified needs of 
disadvantaged students 
around SEMH and EBSA. 

Relationship building with students and their parents. Holistic 
approach to the whole child, involving external agencies and 
seeking support from specialists to support the child's needs 
Marsh and colleagues argue that researchers and practitioners 
should aim simultaneously to improve both academic self-concept 
and academic skills. Improve students’ metacognition & self-
regulation: 

• Metacognition and Self-Regulation | EEF 

• Impact of non-cognitive skills | IOE 

Students may be reluctant to persist at learning new skills unless 
they believe they are likely to succeed, especially if the task is 
challenging or they do not experience success (Pajares, 1996). 

1,2,3,4,5,6 

Provision and funding for 
students who would 
benefit from a bespoke 
off-site curriculum to 
improve attendance and 
engagement 

Providing alternative academic provision for targeted students 
who are disadvantaged and unable to access a mainstream 
academic provision following rigorous intervention and support via 
all other routes to try to prevent students from being excluded, or 
to re-engage students in their education: 

• Behaviour interventions | EEF 

1,2,3,4,5,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.atm.org.uk/write/MediaUploads/Journals/MT262/MT26213.pdf
https://researchschool.org.uk/durrington/news/tackling-educational-disadvantage-2
https://researchschool.org.uk/durrington/news/tackling-educational-disadvantage-2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Non-cognitive_skills_literature_review_1.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Use of a Graduate Intern 
(GI), to support students 
with bespoke interventions 
as well as homework 
support within Study Club 

There is little research specifically on the use of Graduate interns 
and the impact they might have, but use of GIs within the school 
over the last 3 years has demonstrated good quality impact with 
students receiving support in reading recovery, literacy and 
numeracy interventions and that targeted PP students attend 
Study Club in proportion to non-PP students: 

• The deployment of teaching assistants | DfE 

• Making the best use of teaching assistants | EEF 

2,3,4,5 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 100,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Pastoral support to 
improve attendance and 
support SEMH including:   
Cognitive 

Behavioural Therapy 
(CBT),  

Mental Health (4YP) drop-
in sessions/ workshops for 
specific students needing 
support with regulating 
their behaviour/ emotions. 
For students requiring 
further support, a 40% 
contribution to counselling 
provision 

Early Intervention Foundation’s (EIF) report on adolescent mental 
health showed good evidence that Cognitive Behaviour Therapy 
(CBT) support young people’s social and emotional skills and can 
reduce symptoms of anxiety and depression:  

• Adolescent mental health: A systematic review | EIF 

There is also evidence to suggest that CBT can have a high 
impact on risk behaviours and behavioural difficulties: 

• Cognitive Behavioural Therapy | Youth Endowment Fund 

Improving a student’s SEMH will also improve attendance. Our 
attendance and EBSA strategy will help to identify and support 
poor attenders. 

Embedding principles of good practice set out in DfE’s 

• Improving school attendance | DfE 

1,4,5 

Removal of the barriers to 
learning by supporting 
students to access school 
uniform and kit, essential 
school equipment, revision 
& study guides, 
educational visits, 
peripatetic music provision, 
and high-quality careers 
education provision. 

A range of research informs that removing barriers to learning 
supports attendance, engagement and therefore progress for 
disadvantaged students, in particular students in receipt of free 
school meals. 

An Updated Practical Guide to the Pupil Premium by Marc 
Rowland: 

• Learning Without Labels: Improving Outcomes for Vulnerable 
Pupils 

• Addressing Educational Disadvantage in Schools and 
Colleges: The Essex Way 

1,2,3,4,5 

Provide high quality 
safeguarding for the whole 
school, particularly 
disadvantaged students 
through the use of an 
online reporting system for 
all staff. 

Support provided through 
specialist access to a 
Safeguarding Officer to 
promote contextual 
safeguarding issues for 
students, parents, and 
staff (including training).  

Disadvantaged students, particularly those in receipt of free school 
meals are more likely to require support with safeguarding issues 
that are reported to the school.  National research undertaken by 
children’s charities and services report a substantial increase in 
domestic abuse during the pandemic that has disproportionately 
impacted on PP students. 

• Social isolation impact | NSPCC 

  

1,4,5 

 

Total budgeted cost: £ 309,000 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/812507/Deployment_of_teaching_assistants_report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1670319113
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.amazon.co.uk/Learning-Without-Labels-Improving-Vulnerable/dp/1911382152/ref=pd_bxgy_1/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1911382152&psc=1
https://www.amazon.co.uk/Learning-Without-Labels-Improving-Vulnerable/dp/1911382152/ref=pd_bxgy_1/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1911382152&psc=1
https://www.amazon.co.uk/Learning-Without-Labels-Improving-Vulnerable/dp/1911382152/ref=pd_bxgy_1/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1911382152&psc=1
https://www.amazon.co.uk/Addressing-Educational-Disadvantage-Schools-Colleges/dp/1913622452/ref=pd_bxgy_2/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1913622452&psc=1
https://www.amazon.co.uk/Addressing-Educational-Disadvantage-Schools-Colleges/dp/1913622452/ref=pd_bxgy_2/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1913622452&psc=1
https://www.amazon.co.uk/Addressing-Educational-Disadvantage-Schools-Colleges/dp/1913622452/ref=pd_bxgy_2/262-0612699-4233650?pd_rd_w=vfEUk&pf_rd_p=c7ea61ca-7168-47e3-9c8b-d84748f5b23c&pf_rd_r=ER5NTCPE96TKH3J0F9MB&pd_rd_r=9a4d9915-ed61-4dac-9774-7d217ed008b8&pd_rd_wg=pe7s4&pd_rd_i=1913622452&psc=1
https://learning.nspcc.org.uk/research-resources/2020/social-isolation-risk-child-abuse-during-and-after-coronavirus-pandemic
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

 
Outcomes for 2021-22 indicate that our 57 Pupil Premium students achieved an A8 score of 35.2 compared with a 
whole school A8 of 49.7, representing a gap of 14.5. Pupil Premium students achieved a P8 score of -0.51, 
compared to a whole school P8 of +0.22, representing a 0.73. 45% of Pupil Premium students achieved a grade at 
4+ (weak pass) in both English and Mathematics, compared with 74% whole school, representing a 29% gap. 
25% of Pupil Premium students achieved a grade at 5+ (strong pass) in both English and Mathematics, compared 
with 49% whole school, representing a 24% gap. 
 
Whilst whole school outcomes improved in 2022 compared with previous years, the gap between disadvantaged 
students and their non-disadvantaged peers did increase. A significant limiting factor on achievement for 
disadvantaged students was correlated with whole school attendance, where the school identified the 
disadvantaged student attendance gap widening to 6.0%. Analysis of results identified that where rates of 
persistent absence were high, students underperformed more greatly, and that those students were more often 
disadvantaged. In 2021-22, the school continued to be impacted by the pandemic with self-isolation guidance still 
being in place for the first two terms of the year, making it difficult to insist on high levels of attendance. Further, 
KS4 curriculum was disrupted through the last two years, causing disadvantaged students to be more greatly 
affected, despite significant efforts to provide opportunities for catch-up/intervention/additional support. 
 
Through the last academic year, the school implemented a range of important structural changes, including 
staffing, to enable better support for disadvantaged students going forwards. As we move into the second year of 
implementation, the school will continue to focus forensically on the specific needs of our disadvantaged students 
to enable improved outcomes.  
 
Attendance will remain at the centre of enabling success, through close monitoring and working with families. 
Barriers to attending school, particularly for EBSA students, are being removed to reduce persistent absence 
rates. In the classroom, high-quality, adaptive teaching has improved through the year and will be a critical aspect 
in improving outcomes for students, alongside bespoke interventions.  
 
Pastoral support, including Safeguarding, remain a strength of the school spending of the Pupil Premium where 
students are able to access help more readily through increasing the number of Pastoral Support Managers as 
part of the pastoral restructure.  
 
The school has strengthened its whole school literacy approach so that literacy is a central part to the learning 
experiences of all students, rather than only being provided through intervention. This has started to benefit all 
students upon KS2-3 transition with anticipated impact into KS4 over the next two years.  
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Externally provided programmes 

Programme Provider 

Catch up tutoring MyTutor 

Catch up tutoring Community Schools, Bury St Edmunds 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year?                                                                                                           

The school has 21 service children. Service Children are prioritised 
for 4YP Counselling provision and Pastoral Support Manager 
access, providing high quality pastoral support at point of need 

What was the impact of that spending on 
service pupil premium eligible students? 

All service children benefitted from:  

• Subsidised cost to educational visits 

• Additional pastoral support on a needs basis 

• Prioritised pastoral contact 
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Further information (optional) 

 Our pupil premium strategy will be supplemented by additional activity that is not being funded by Pupil Premium 

Funding or Recovery Premium Funding. That will include:  

• offering a wide range of high-quality extra-curricular activities to boost cultural capital, as well as improve 

wellbeing, behaviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s Award), will focus 

on building life skills such as confidence, resilience, and socialising. Disadvantaged students will be 

encouraged and supported to participate.   

• utilising support from our local Mental Health Support Team and Suffolk external agencies, plus funding for 

CPD from the local authority’s Wellbeing for Education Recovery budget, to support students with mild to 

moderate mental health and wellbeing issues, many of whom are disadvantaged. 

• ensuring students understand our ‘catch-up’ plan by providing information about the support they will receive 

(including targeted interventions listed above), how the curriculum will be delivered, and what is expected of 

them. This will help to address concerns around learning loss, a key driver of student anxiety. 

• embedding more effective practice around assessment and feedback. EEF evidence demonstrates this has 

significant benefits for students, particularly disadvantaged students. 


